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Keynote Presentation - Where Next? 
Presentation and Discussion Professor Paul White, Pro Vice Chancellor, University of Sheffield. 

Two weeks after the publication of the Browne Report and the Spending Review is an excellent point to look at the strategic issues that are facing learning, teaching and the student experience. The NSS is a measure that we have to contend with but what of the future? How about future demands for course tagging?  What about the experiences of taught postgraduates?

This will be an interactive session. There will be a short introduction but the focus will be a Q&A and discussion session where we can consider issues facing us for the next, potentially very challenging, five years. 

Prof Paul White is the ideal person to lead this session. He has vast experience from his role as Pro-Vice-Chancellor for Learning and Teaching at Sheffield for 6 years and he is a member of the HEFCE's Teaching Quality and the Student Experience Strategic Advisory Committee, as well as co-Chair of the Higher Education Academy’s network of PVCs/DVCs in Learning and Teaching. 

HEARing geography student voices – using the Higher Education Achievement Report to chart progress and achievement (University of Manchester)

Jennifer Blake, Teaching and Learning Support Office, University of Manchester
Following the Burgess Report (2007) a Higher Education Achievement Report (HEAR) is gradually being introduced across UK HE institutions as a summative document supplementing the traditional transcript and building upon the European Diploma supplement. It includes academic performance but with additional information on non academic student achievement including volunteering and other forms of civic engagement recognising a wider range of activities. At Manchester the HEAR is being rolled out from 2010 for final year undergraduate students, but it is also planned to make information available to students in earlier years of their studies. An NTFS funded project, ‘HEARing student voices’ (Prof. Val Wass) is underway which seeks to understand how and why students make personal development choices within the curriculum; how the HEAR can be implemented to support and inform those choices, and how feedback can be constructed to ensure students are best supported in making choices. Pilots are being conducted in three discipline areas, Geography, English and American Studies, and Pharmacy to investigate the value to students through using the HEAR during each year of study rather than as a single 'exit' document. This paper presents the work by Jennie Blake (project researcher) with second year Geography students and examines what influences their curriculum choices and decisions over extra-curricular activities. We are also examining how to most effectively use feedback to support students through personal development plans and formative, on-going, self-assessment.

Enhancing student feedback through digital audio technology; an evaluation of staff & student experiences
Derek France1 and Kenny Lynch2, 1Geography and Development Studies, and 2Natural & Social Sciences, 1University of Chester and 2University of Gloucestershire

In the last 20 years there has been a proliferation of assessment strategies requiring students to produce video, poster, presentation, online and other media. This has broadened the student learning experience. However, the breadth of methods of providing feedback to students on their assignments remains primarily in a written form. This raises the question of what the best way is of broadening the means of providing feedback to students.

This paper will evaluate research with staff and students from two universities using digital audio technology to deliver feedback to students. The paper will briefly explore the process developed to facilitate the production and access of audio content. The researchers used the Nie (2007) model to construct a process that was transferable between staff and across disciplines. The paper will also report on quantitative surveys with students at different stages in their degree programmes before and after receiving the feedback. The surveys include evaluation of summative, formative and generic forms of feedback, in a range of class sizes. To complement this and explore developing themes, the research also reports on qualitative data collected from focus groups with staff and students and reflections of their experiences which were overwhelmingly positive from both perspectives. The data demonstrates that students value the opportunity of hearing their tutor’s voice providing the feedback where and when is suits them. The tutors appreciate the ease of communicating verbally directly to the students concerned. The paper will conclude with some discussion of lessons learned and some directions for future investigation.

What would Dick Tuck make of the NSS?

Simon Jones, School of Science Technology Engineering and Maths, University of Wales

The NSS (National Student Survey) is part of the HE landscape, and raises a range of student experience issues, not least assessment and feedback which is consistently rated low by students.  However, while all HEIs strive to improve their NSS score, course leaders and lecturing staff find themselves between a rock and a hard place:  university management and the student cohort.

Dr Simon Jones, University of Wales, reflects on this uncomfortable position, and offers several strategies which may put you back in control of the survey process.  Simon argues that a lecturer’s greater awareness of the NSS process, and adjusting the Student Experience to account for it, will enable you to address future surveys with confidence.

Insights into interpreting the NSS

Mark Langan, School of Science and the Environment, Manchester Metropolitan University

We explore approaches to the interpretation of NSS data in order to effect constructive, informed change. Using returns from science and engineering programmes we highlight some potential misconceptions/unfounded approaches to using this dataset. Consistent subject grouping differences in satisfaction levels reduce the usefulness of NSS outputs for between-subjects and university comparisons. Implications of the national trend of low satisfaction with feedback and also the factors that moderate overall satisfaction are also debated. Finally, a more recent model to predict the final ‘overall satisfaction’ (Q22) using all institutions submitted in past surveys will be briefly presented. 

Evaluating feedback mechanisms and creating a new forward-thinking feedback code of practice in the School of Earth and Environment

 Graham McLeod and Rob Mortimer, School of Earth and Environment, University of Leeds
Evaluating feedback mechanisms in the School of Earth and Environment is a UTF project aiming to evaluate and improve current practice on giving feedback within the School of Earth and Environment.  Feedback is an area where we do not score well on the NSS and we need to evaluate both this and established mechanisms of giving feedback within the School. Staff spend a lot of time providing feedback but students still ask for more and better feedback, which suggests a mismatch of processes and/or expectations.  

After completing a general literature review and a review of existing feedback initiatives across the university, feedback focus group sessions with staff and students were run to gather data about current school policy/practice and to collect opinions about the efficacy and shortfalls of said practice. Rather than gather data employing closed questions, or tallying agreement/disagreement of posed statements (which provide data that is easier to handle), the method of gathering data was an open and somewhat “soft” approach –discussion based methods were employed as much as possible, with the agenda not being too restricted.
Data was assessed for each question, and a list of the major recurring issues, thoughts and opinions was compiled. A comprehensive comparison between data from staff and students was made and a set of key recommendations for improving feedback practice and for moving forward was compiled. At the heart of these recommendations is an initiative to raise student and staff awareness of feedback and its key role in the learning process via a well-timed and carefully organised school-wide campaign with a strong branded visual identity. 

We aim to present the ideas behind the visual campaign and other key recommendations as well as report on work carried out to date. We will encourage delegates to discuss our ideas and initiatives with us. The hope is that we may be able to share our insights as well as gain valuable opinions from delegates to help inform the implementation of new feedback policy/practice in the School of Earth and Environment at Leeds. 
Reflecting on interdisciplinarity: Enhancing the student experience through reflective diaries

Zoe Robinson and Sherilyn MacGregor, School of Physical and Geographical Sciences and School of Politics, International Relations and Philosophy, Keele University
This paper explores the role of reflective diary-based assessments in supporting student transition and enhancing the overall student experience.  First-year students on interdisciplinary programmes notoriously struggle to see the links between, and relevance of, the wide range of topics covered.   In response to this acknowledged difficulty, a semester-long reflective diary assessment was embedded into a core module in the new interdisciplinary Environment and Sustainability programme at Keele University.  The reflective diary assessment aims to help students make sense of the wide range of topics they cover and reflect on their preconceptions, learning and maturation throughout the course.  Students are presented each week with a range of questions on the specific topics covered in the module sessions, study skills based questions and interdisciplinary-based programme level questions.  Formative feedback was given a third of the way into the assessment and then the remaining diary entries were submitted and assessed summatively at the end of the semester.

The first year of running this assessment highlighted a wide range of benefits to the students, beyond just those anticipated, including: significantly improved writing skills; evidence of ‘learning to learn’; how to accept and respond to feedback; and support in making interdisciplinary connections within the programme.  In addition, the diary formed a useful additional form of pastoral support, providing a ‘written conversation’ between tutor and student, personalised to each student’s difficulties and expectations, and also provided insights to inform future course design.  

Eloquent Science: A course to improve scientiﬁc and communication skills
David M. Schultz, School of Earth, Atmospheric and Environmental Sciences, University of Manchester

One of students' most common weaknesses is scientiﬁc communication skills. Regardless of what career path students take after graduation, writing and speaking skills are in demand in many jobs for atmospheric science graduates. Developed from six years of teaching undergraduates during a summer research experience in Norman, Oklahoma, "Eloquent Science: A Practical Guide to Becoming a Better Writer, Speaker, and Atmospheric Scientist" has been recently published by the American Meteorological Society. The book was adapted to a 14-week writing and speaking course. The class featured peer review of student manuscripts, brainstorming exercises, and class presentations designed to bring the students closer to a submission-quality manuscript, the class was offered for the ﬁrst time this past year. Lessons learned from teaching the course and how to adapt lessons from the book into any classroom to improve student communication skills will be discussed.

Improving the student experience through the development of strong cohort identity: the use of social networking.

Chris Spencer, Geography and Environmental Management, University of the West of England, Bristol

Developing a strong cohort identity has been a successful approach adopted to enhance the student experience at the University of the West of England. In previous years various methods have been adopted to achieve this focusing on students currently enrolled. This year these methods have been extended to include the pre-enrolment and post graduation periods through the use of Applicant and Alumni Facebook social networking sites. The Applicant site has been used to facilitate two-way communication between the programme leader and the applicants. In addition the students have taken a degree of ownership of the site in order to communicate with each other, thus establish cohort identity prior to arrival. The Alumni Facebook group provides an opportunity for the students to maintain their cohort identity post graduation and link in to a developing professional network. It also can be used as a vehicle to promote postgraduate opportunities. Early feedback on the Facebook sites suggests this approach both aids the transition into HE and provides the foundation for an essential early career network. The issues associated with the use of social networking sites in this way will be discussed.

Feedforward, supporting the writing process for undergraduate researchers: The case of GEOverse an undergraduate research journal in Geography.

Helen Walkington, Anthropology and Geography, Oxford Brookes University

An increasing number of undergraduate research journals have been established to showcase high quality student research. Although studies have reported benefits to students who are involved in undergraduate research, the impact of undergraduate research journals on student learning has not been systematically evaluated. GEOverse is an online journal of undergraduate research in Geography being piloted across four Universities in the UK as a national journal. This paper explores the role of feedforward in the review process for GEOverse. A wiki work space behind the journal was developed and tailored for teams of postgraduate reviewers to construct collaborative and supportive reviews.  This paper summarizes the experiences of students who have written articles for the journal and the outcomes for those who have had their work published. It goes on to describe the postgraduate student experience as this group of students take on their new role as reviewers. The student experience of research publication requires careful scaffolding to support students as they become producers and gatekeepers of knowledge. This paper concludes that this scaffolding process could be further enhanced through a more dialogic feed-forward approach. 

Let's abolish feedback! - and put something better in its place. 

(Towards a holistic view of the education process)

Brian Whalley, School of Geography, Archaeology and Palaeoecology, Queens University Belfast

The rather startling title relates to my view that we need to rethink the concept of feedback, what it is, how and when it is delivered etc so that we can provide a better Higher Education experience. This workshop will explore the nature of ‘feedback’ in terms of an educational system. In particular, the workshop will investigate (with your help) what we really should be doing to enhance the education, achievement, experience and confidence of students and relates to my (forthcoming) paper in PLANET. We shall have a look at some of the ideas feedback in management (Marshall Goldsmith) and Performance Analysis (Allison Rossett) to see where small interventions might have considerable results in enhancement, including formative assessment. This applies to individual students, their cognitive and thinking styles (Sternberg) and adapting remarks (= feedback) to students at appropriate places in a module. Such actions might be of particular use to new undergraduates. We shall also explore the use of ‘preflights’ for use of practicals and lectures (any task set) to ‘front load’ the educational experience and how this can also be used in tackling troublesome knowledge. We shall examine the timing and juxtaposition of remarks to students in relation to examinations and coursework and see how this can be related to criteria referencing so that students can develop problems solving skills.  There will be a chance for you to contribute your ideas and use tools for planning activities and for student use to develop  their ideas and experiences.  

