Assessment

	Podcasting Student Feedback

Prof Derek France and Dr Chris Ribchester, Department of Geography and Development Studies, University of Chester, Parkgate Road, Chester, CH1 4BJ, Email: d.france@chester.ac.uk, c.ribchester@chester.ac.uk


	Level                 any

Technology requirements
VLE, microphone, audio recording and audio editing software e.g. Audacity, GarageBand, etc.


	Group size        max 25

Skills required 

Staff need to be able to manipulate and edit MP3 files.

	Rationale

Providing students with effective feedback is a perennially challenging issue with staff and students alike and is a vital component of their ongoing learning. Podcasting offers a novel approach to feedback that has the potential to be timely, constructive, and individualized. It also provides an opportunity to support a range of learner styles and increase student engagement through reflection.



	Teaching method

Podcasts were recorded directly into a hand held iPod with a microphone attachment.  The audio files, around 2 to 3 minutes in duration, were automatically downloaded and compiled into a podcast using GarageBand software.  Each enhanced podcast (with supplementary images) consisted of two sections, first generic group feedback on the assignment, and second, more specific individual feedback. Podcast assignment feedback (PAF) was created after each assessment point and was uploaded onto the University’s Virtual Learning Environment. They were situated within each student’s personal development portfolio (PDP) and made available to download only.  The PAF could be played online or transferred to a MP3 player. Students without a suitable MP3 player were able to borrow an iPod from the Department. An automated email was sent to each student communicating that feedback was available.


	Benefits 

Enhances the student learning experience and has the potential to engage the student more with the feedback and process



	Pitfalls 

Undeniably, the inclusion of this type of feedback was labour intensive (the creation of the podcasts and upload to the VLE) but it was rewarding for tutors. This type of ‘individualised’ feedback would not be suitable for large groups.  Remember to compress your audio files down to smaller (<10Mb) file sizes to aid file transfer.



	Evidence of effectiveness

A full evaluation of podcasting student feedback was undertaken which suggested that the use of PAF enhanced the student experience of this module.  The benefits were most tangible in terms of improved quality of assignment feedback that incorporated both generic and student-specific feedback. More subtle ‘side-effects’ included the importance of the tone of delivery of the podcast and the less superficial nature with which podcast feedback was apparently treated.

	Advice to others

Students may need an initial session to explain how the VLE works and how to download and play the MP3 files.



	References:

France, D., and Wheeler, A (2007) Reflections on Using Podcasting for Student Feedback.  Planet, Vol. 18, pp. 9-11.

France, D., and Ribchester, C. (2008) Podcasts and Feedback. In Salmon, G., Edirisingha, P. (Ed.) Podcasting for Learning in Universities, pp. 70-79. Milton Keynes: Open University Press.




	
Peer review in an exchange environment between South Africa and Sweden
Prof. Roddy Fox, Department of Geography, Rhodes University, Grahamstown, South Africa 6140,  Tel: +2746 6038722,  Email: r.fox@ru.ac.za


	Level                 post-graduate 

Technology requirements
VLE has to be stable with a friendly upload/download interface.


	Group size        12-16

Skills required 

Co-ordinator needs experience of moderating and tact in editing the peer reviews. Learners need uploading and downloading skills.



	Rationale

It was important for exchange students to examine the grading systems and institutional cultures of the countries and institutions they were to visit. Prior to their physical exchange it was possible to have each learner’s work peer reviewed by both a ‘local’ and ‘foreign’ student since roughly equal numbers of South African and Swedish students were sitting a virtual course in Research Philosophy and Methodology.



	Teaching method

Preparing a draft literature review for peer review was part of the formative and summative assessment in the Research Philosophy and Methodology course.  The literature review was developed following two sets of learning activities. The first was a sequence of exercises introducing knowledge and value claims through engagement with actual examples.  The second involved examining the functions of a literature review through critical reading of exemplars.  A 1000 word draft literature review for their own research programme was then prepared and submitted via the VLE.  The course co-ordinator then e-mailed each of these to pairs of peer reviewers, one South African and one Swedish.  The peer reviewers did not know whose work they were receiving and were provided with supporting documentation concerning the grading systems in the two countries and at the two institutions concerned.  Within 24 hours the peer reviewers mailed their completed assessment schedules back to the course co-ordinator for moderation.  Edited peer reviews were then uploaded into the VLE.  Feedback from the peer reviewers was also solicited as part of reflection concerning their own literature review. 



	Benefits 

The process forced the staff involved in the exchange to make explicit the bases of their grading systems.  Criterion based assessment was then adopted as a common assessment platform.  



	Pitfalls 

Operationally this involves e-mailing large numbers of anonymous documents (32) to a prepared schedule of reviewers. The reviewers’ assessment schedules then need to be downloaded and edited before the comments were finally uploaded.  This is a lot of work for one person to undertake in roughly 48 hours.  It was very difficult to find any material explaining national grading systems in a way that could be made accessible to inexperienced assessors!



	Evidence of effectiveness

Learner reflection showed that the activity of peer reviewing someone else’s work facilitated self-criticism.  The process also clearly enhanced appreciation of different institutional cultures.



	Advice to others

Activity needs to be done after the group has built up a good level of rapport and has already become skilled in interacting with the VLE. 



	References

Fox, R.C. (2007) ‘Gowin’s Knowledge Vee and the Integration of Philosophy and Methodology: a Case Study.’ Journal of Geography in Higher Education, 31 (2) p269-284



	Natural Hazard Website Assignment

Dr Clive Roberts, Geography and Environmental Sciences Division, School of Applied Sciences, University of Wolverhampton, Wulfruna Street, Wolverhampton, WV1 1 SB, Tel: 01902 322192, email:  C.L.Roberts@wlv.ac.uk


	Level                 2

Technology requirements
Microsoft FrontPage, access to electronic information resources (e.g. Science Direct).


	Group size        40

Skills required 

Standard IT skills, good literature searching strategy, the ability to précis information, good design applications.



	Rationale

Students on degree courses including Environmental Science, Environmental Management, and Geography study the module ‘Natural Hazards’ as a part of their studies.  Learning outcomes are defined (amongst others) in terms of:

1.  Module specific outcomes

· critical evaluation of physical and politico-social systems

· illustration of various concepts of risk assessment

· plan, design, execute and report a piece of enquiry

2.  Personal transferable skills

· communicate effectively, organize + collate information and use IT effectively

3.  Generic academic outcomes

· think critically and synthesize ideas

Although specific degree award criteria may differ, the purpose was to allow students the opportunity to learn a new framework for showcasing both their academic and technical IT skills.  A website assignment was thus set up so that students on different awards could interact with their chosen subject matter in a way that was relevant to their individual award criteria.



	Teaching method

Students are trained firstly in the use and operation of Microsoft FrontPage2000, which is widely available in the University.  They are initially presented with a hard copy workbook, which contains a worked example of a simple “volcanoes website”. An interactive three-hour workshop is also set up for problem solving any technical issues, but students generally learn how to use the software and create websites at their own pace.  The assignment brief asks students to concentrate on one particular hazard (rather than hazards in general) or develop an idea or theme that arises out of the study of hazards (e.g. vulnerability of populations, economic features of disasters, the impact on social structures following a disaster).  Students are asked not to use more than 6 web pages and to write in a form that is both useful and accessible to an informed professional.  Each submitted website is an individual piece of work and reflects the ability of the student to engage with the module themes.



	Benefits 

As students are required to include all of their information sources and to obtain permission to use any images, they have to interact with the literature to a high level of engagement. Effective information searches, real understanding and carefully managed self-study are thus essential to fulfill the learning outcomes and to pass the assignment. New IT skills supplement their employability prospects.



	Pitfalls 

There is a danger of a “cut and paste” mentality from other web sites.  Plagiarism and collusion are thus risks and it may be time consuming to check on authenticity.  Students who have poor IT skills need high levels of support.  



	Evidence of effectiveness

Student feedback has been very positive in the past.  Pass rates have also been high in the past.  Material and concepts developed in websites are ‘learnt’ rather than ‘taught’.  The exercise is thus perceived as being very efficient in terms of time management.  



	Advice to others

IT technical staff can address technical matters, releasing academic staff from contact with students.




	Automated self assessment as a motivational and formative tool 

Dr Geoffrey Batt, Geology Department, Royal Holloway University of London, email: g.batt@gl.rhul.ac.uk 

	Level                 2

Technology requirements
A VLE with an integrated self-assessment feature is ideal, but there is no reason that the self-assessment tests couldn’t be offered in a less interactive form – as simple word documents, for example.


	Group size        ~40

Skills required 

Design of appropriate multiple-choice questions.

	Rationale

Encouraging intermediate level students to make the transition from passive to active learning is a perennial problem in undergraduate teaching. How do we instil in students an internal motivation to extend themselves outside the classroom, taking in directed and independent reading and individual study? This is part of the portfolio of transferable skills we claim to offer students, and is implicitly assumed in the structure and assessment of later years. A limited cadre of high level students make this transition easily (a salient question being, do these students take to individual study because they are high flyers, or is their achievement a function of their early acceptance of the individual learning model?) A larger part of the student body, however, remain slow to take up this lesson – or delay it until exam revision when it is largely too late.  Class size renders testing and reinforcing active reading during taught sessions time and labour intensive, and difficult to justify. The question also arises as to how efficient classroom reinforcement of the principle of working outside the classroom would be. The flexibility and potential efficiency savings of VLE use, combined with its external nature, seemed to offer a more attractive and novel venue to revisit this problem.



	Teaching method

As part of an extensive VLE package of support and resource materials that students were encouraged to use, an on-line multiple-choice assessment was included for each of the five taught sessions. The tests went live on the VLE page on the day after the respective taught session to emphasize their role as tests of general comprehension rather than simply an element of the taught session. The critical element of test design was that some of the questions could only be answered if the recommended readings had been completed – emphasizing that full understanding of the subject (and its ultimate assessment) depended upon going beyond the material covered in class. The emphasis on reading is further encouraged by the use of excerpted readings in class.



	Benefits 

Students discovered for themselves the concept that the expectations placed on them extend beyond the classroom material. Acting on this was further encouraged by the intimate juxtaposition of the tests with the availability of reading lists and resources on the VLE site. The self-direction and formative nature of the exercise gave students ownership of the experience and aided an emphasis of the concept of independent study.



	Pitfalls 

The success of the method relies on student engagement. This is moderated, however, by crafting an appeal to their baser instincts – the less than subtle observation that exam marks ultimately depend on comprehension rather than recall, backed up by the empirical experience that some questions in this formative test cannot be answered without independent study.



	Evidence of effectiveness

Although not formally assessed, the VLE enabled student performance to be monitored, allowing the success of the approach to be investigated. Students taking the test multiple times improved their scores with each subsequent effort – notably in those questions designed to explicitly require reading to address, indicating the lesson had had the desired effect and students had turned to the literature. A deeper level of success is indicated by the further observation that marks for the initial attempt at tests improved in later weeks, indicating that students were undertaking the readings before even coming to the self-assessment exercise. Although it is probably too soon to judge on the results of a single year, course outcomes show a promising trend too. Exam grades on questions relating to this module increased from an average of 51% in 2004 and 49% in 2005 to 63% in 2006, and the quality of the top answers was notably superb, and indicative of independent reading beyond the recommended texts. Evidently the philosophy had taken root. The lesson was apparently a positive one for the students too, as preliminary registrations for the optional third year course into which this module leads have doubled for next year.



	Advice to others

The exercise depends on the engagement of the students with the VLE, and thus may benefit from an introductory session to the use of the software.

	


	Using a Reflective Learning Log for Summative Assessment

Dr. Glynn Skerratt, Faculty of Sciences, Staffordshire University, College Road, Stoke-on-Trent, ST4 2DE, Tel: 01782 294 830, email: r.g.skerratt@staffs.ac.uk 

	Level                 postgraduate

Technology requirements
Email support as and when required and a secure VLE environment in which to lodge completed assignment


	Group size        10-15

Skills required 

Tutor: patience, flexibility, encouragement.

Learner: reflection, critical analysis, ability to articulate thoughts and feelings in a coherent written form.



	Rationale

Originally designed as an optional summative assessment component within a sustainable business development module, for learners who were in 'relevant employment' (e.g.  those who were perhaps studying as part of their continuing professional development).  It was never intended that this should exclude other learners [who are, perhaps, not in such 'relevant' full time employment or indeed those who are not in any type of paid employment].  Over time, almost all learners have grown to adopt this as one of the elements of assessment in this module.



	Teaching method

Students are given basic information about the RLL at the induction workshop for the award.  They are then provided with more background by email before the start of the module, along the following lines:

I shall be asking you to compile a log or diary on a weekly basis that focuses on this same area (rather than 'saving it all up' so to speak for the final task during Week 9). This development and espousal of argument relating to the knowledge gained during the progress of the module is but one facet of your overall postgraduate learning experience.  The aims of the log are to encourage you to:

· carefully consider the appropriateness of occurrences as entries for your log

· develop your ability to analyse activities that you've described

· read around the relevant theoretical basis to an entry

· clarify and analyse your own thoughts about theirs and take some appropriate action

Read through the relevant sections relating to the RLL within the Student Handbook and look again at the criterion referencing scheme that is used as a basis for assessing all of the assignments (including the RLL) associated with this distance learning programme.  The format of your RLL will be left to you - use any form that you find to be helpful and constructive [there are suggestions in the Student Handbook].  The length and style of each entry may well vary - you might include diagrams, lists, charts, doodles...anything that helps you to explain and summarise ideas.  You will need to consider when, and under what conditions, you will maintain the log, how you will be making log entries and how and when you will have the opportunity to analyse and further reflect upon these entries.

The content of your RLL will consist of your impressions and deliberations in respect of how you might apply the knowledge that you are gaining (during your study of the module).  It is these deliberations and reflections that I am interested in, rather than simply a commentary about the process by which you approach and assimilate the content of the module. Your RLL needs to discuss your feelings about the knowledge that you've gained and your future application of this knowledge rather than simply recording the procedure by which you acquired it.  The completed log should show evidence of the continuing development of your power of analysis and should also identify areas where further development is needed, and the necessary action that will be required to achieve this. 

In this context, you will not be being evaluated on "what you will do…or else!! but rather what you will or would do under appropriate conditions, and what steps you might take in order to engineer those appropriate conditions that would enable and empower you to do it.  Equally, if you are unimpressed by the arguments espoused in the various Activities or the course text(s) and consider them to be impractical and too detached from reality, then, feel free to argue as such...but be prepared to have your log scrutinised on the basis that many people consider that 'business-as-usual' is not a viable option and justify your arguments accordingly.

Further reassurance about the (hopefully universal) applicability of an RLL approach might be along the following lines:

What is important is that the RLL demonstrates adequate understanding of the issues that are raised in the module and evidences a deep reflection of the implications and the consequences -- and, moreover, the role that the individual fulfils in that process and how they might affect it...or, if they don't/can't, then an analysis of why that is so and what that means for them personally.  Don’t get too hung up on the phrase about needing to reflect upon things in the context of your *work*...I’m not asking you to ignore that aspect but, equally, it doesn't need to be the driver for this assignment.
Regular prompts during the delivery of the module to keep on top if things and make regular entries and observations.  It is also helpful to point learners in the direction of resources to help them with their writing skills; for example:

· Bartleby http://www.bartleby.com/usage 

· USGPO Style Manual http://www.gpoaccess.gov/stylemanual/browse.html
· OWL at Purdue http://owl.english.purdue.edu/owl 

· The Chicago Manual of Style http://www.chicagomanualofstyle.org/home.html
Students can also be provided with (anonymous) examples of previous RLLs to demystify issues about approach and nature of output.



	Benefits 

The RLL adopts a sound pedagogic approach that enables freedom of expression and a personal way of achieving the learning outcomes being tested.  It encourages deep reflection and clear expression of thought in learners and offers a chance for the student to engage in some ‘creative’ writing and self-exploration in what might be considered to be a fairly impersonal subject area.



	Pitfalls 

Can be daunting for the student initially.  Can be time consuming to read and assess.

	Evidence of effectiveness

The generally high quality of assessments received.  Here are a few direct quotes from recent module feedback forms:

· "This was a new concept to me and I thought a very interesting way of capturing thoughts and concepts in a heavy literature intensive module".

· "The RLL was an interesting exercise although somewhat alien".

· "The reflective learning log was an interesting method of learning forcing me to think more for myself rather than being 'spoon fed'".

· "The RLL offered a different/interesting approach to assignment work and spread workload out, whilst providing the opportunity to write down thoughts whilst studying".



	Advice to others

Don’t underestimate the learner’s initial uncertainty about the use of a RLL as an assessment tool.  Be prepared to be flexible when considering the format and structure of the final submission.  Offer encouragement and support – and force the issue for the student so that they are strongly urged to engage and complete this (if it is an optional element of assessment) rather then duck out for what might be perceived to be an ‘easier’ assessment option.  Encourage learners to consider including their original log and observations as an appendix to the RLL – it can sometimes contain useful insights and thoughts that may not have been particularly well articulated in the RLL summary.



	References: 

Typical background information about logs and RLLs here:

· http://www.qub.ac.uk/mgt/itsoc/proj/learnlog.html

· http://www.kent.k12.wa.us/curriculum/writing/elem_writing/Bib/learninglogs.htm

· http://www.maslibraries.org/infolit/samplers/spring/doub.html



