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Introduction

Embedding Business Start-Up learning opportunities in the university curriculum presents a serious challenge because:

· There is limited room in the curriculum.

· Most academics want to teach their own research materials. 

· There is no clear fit to the more traditional ‘academic’ subjects.

· Some students are clear that they are not interested in being self-employed.

On the positive side

· The skills associated with start-ups are graduate skills that can enhance students’ academic approaches.


· In the sciences and applied subjects (design, media) there are clear market links.

· Many students have experienced ‘Young Enterprise’ in their school days. They have already had the experience of setting up a small business, selling a product and closing it down. Their university experience can build on that. 

The whole module

The ‘Business Start-Up’ module, taught through group work, is established in a range of Business and Management degrees and may be accessed as an elective by students from other subjects. It appears in various guises: Entrepreneurship, Entrepreneurship in Business, Student Enterprise, Enterprise Management, Managing the Growing Business, and Innovation and Enterprise.  

Such modules, although available through elective systems, are unlikely to be noticed by a student in film studies or textile design unless heavily advertised and tailored to their needs. Where I have asked students why they do not take it, comments include: ‘this is really for business students’. ‘I don’t have their theory background’. ‘I can get better marks by staying with my own School’s modules’. 

In my experience, the take up of elective modules across campus will be very small until such modules are called: Entrepreneurship for Earth Scientists, Entrepreneurship in the Music Business, Student Enterprise for Classicists, Enterprise Management in Politics, Managing the Growing History Business, and Innovation and Enterprise for Philosophers. This gives students a sense of ownership and a feeling that the module is for them, focussed at an appropriate level for their degree, background and skills. Such tailoring is extremely important. Teaching geographers for example the concept of cba (cost benefit analysis) will be already understood. A class of Fine Art or Hellenic Studies students would deserve a fuller explanation.  

In tailoring start-up modules to specific academic subjects ideally one would envisage an enthusiastic Business Start-Up specialist academic sharing the teaching with staff from the departments involved so that there is a real link to the subject curriculum; the module is grounded in subject-based examples and the students see that their School values the module. A School specialist is in an excellent position to ask School alumni to contribute to sessions. The Business Start-Up specialist will be involved with, or at least aware of, colleagues in Careers and Innovation, the University third arm activity and current campus start-ups bringing a real feel of excitement to the process. 

This type of module is probably best taught at level 2 of the undergraduate curriculum when level 1 skills are in place and group work at HE level is understood, but is early enough to influence employment applications and choices made in the final year. It could also influence students’ choice of final year dissertation topic. In my view this is an option module. 

Integrating into modules 

Business Start-Up is potentially one theme in the ‘skills, careers and employability’ element of curriculum planning. Where either staff or students are reluctant to commit to whole module then a more subtle approach is to integrate materials. This approach has the attraction of capturing students for whom a Business Start-Up is ‘too scary’, ‘not me at all’, ‘something I want to do in the future, but not now’. It is arguable that students benefit from the skills involved and some people will move to start-up their business sooner. 

I would argue that all university degrees have a real world aspect. It is the approach in teaching that may root them entirely in intellectual discussion and erudite debate. Twenty years ago archaeology might have been in this group but the BBC Time Team changed all that. Simon Scharma and the History Channel have recently revitalised history. The Discovery Channel brings botany, zoology, geography, earth sciences and many other technical subjects to the table. There is enormous scope for setting a module around ‘Popularising Hebrew Studies’ or ‘Doing a Time Team for Sociologists’ or ‘Creativity in Solid State Physics’ which challenges students to work in teams, to be creative in developing approaches to taking their subject to a wider audience. The aim is to attract school pupils so that your University department has a future, and to capture the general public so that awareness is raised, capacity is built and there is increased scope for you to continue to work within your subject area later in life. Links can be made to employability issues more broadly, intrapreneurship and entrepreneurship. This is an opportunity to let students use their creativity to make Hispanic Studies relevant at a local or regional scale, and to think of organisations that are voluntary as well as money making. Social entrepreneurship, starting up a voluntary, support organisation will appeal more to some students.  

More prosaically there is a great deal of benefit in making sure that present day students are introduced to alumni in their subject that are involved in new and more established organisations. Students need to understand more about the culture of organisations and realise that they do have skills and attributes to offer. Inviting such role models to contribute in relevant lectures, careers modules and school seminar series has the potential to bring the real world closer to non-business students. 

Embedding to modules will depend on current course structures. It is important that there is alignment in the curriculum design so that a student does not for example end up doing a business plan in each year. The following represent some possible scenarios although elements under each heading might also contribute to other headings.   

Within Skills modules: 

Activities from Business Start-Up curricula in preparing students to be better organised in their degrees could include activities based around the skills agenda - time, management, flexibility, networking, negotiations, discussion, group report writing, problem solving and leadership. Enhancing all these skills is important in developing our students. During such sessions and especially in the debriefing stage students should be made aware that these are also graduate skills, and ones which will enhance their effectiveness in business and in starting businesses. 

Within careers modules: 

Where there are modules that expressly address career opportunities, as in the Leeds University modules taught by Careers Centre staff, there is room in 10 sessions to take two or three to raise awareness of start up opportunities and related skills. Activities from Business Start-Up curricula in preparing students could include: 

· Using entrepreneurship and intrapreneurship case studies to enhance skills such as networking and time management as well as business awareness.

· The advocacy of alumni and local start-up staff emphasising the role of graduate skills. 

· Sharing their learning from school Young Enterprise would be a useful link here. 

· Some students will have worked in small companies and some will have parents who are entrepreneurs, capturing some of their reflections can be illuminating. 

· Emphasise social entrepreneurship opportunities. 

· Assessment activities as a group or individually might include researching: an enterprise, commercial opportunities, the changing nature of the workplace through interviews with employers and employees, the workplace culture of different organisations, sources of business start up funding. 

Within Introduction to Research and Introduction to Dissertation modules:

The learning outcomes for the final year or taught masters degrees may include amongst others: 

· Develop students' ability to complete an independent project. 

· Develop skills involving research and analysis, critique of scientific papers, presentation of data, and report writing.

· Develop self-motivation, time management skills and hence and ability to work to a deadline.

These are also the main skills for independent business start ups. Where a curriculum makes reference to business applications and includes contributions from alumni the enhancement of awareness should help students to identify issues around Start Ups as a topic for research. The use of entrepreneurship and intrapreneurship case studies as part of preparation will help students to engage with the appropriate skills agenda.  

Within tutorials:

Activities might include work around their Progress Files, researching a local start up company, working on entrepreneurship and intrapreneurship case studies, cases around creativity and innovation, raising awareness of work placement and internship opportunities in level 1 and 2, and many other topics as listed here. 

Within Work Placement, Year in Industry, Work Experience modules:

In this type of module students are expected to apply their degree related knowledge and use a wide range of skills while working in a non-academic environment. 

Preparation for the experience could include: 

· Asking a School graduate to present in the research seminar series. 

· Using entrepreneurship and intrapreneurship case studies to bring out skills such as networking and time management as well as business awareness. The aim here is to broaden students’ understanding of the experience they are embarking on and to appreciate the broader workplace experiences than their immediate placement offers. 

Assessment methods here could include taking and passing the Licentiateship of the City and Guilds Institute.

Within a Personal Study, Research Seminar, Independent Study type module:

This is generally a final year undergraduate module which allows a student to research and write one or two essays on an approved topic, or in relation to a topic presented at a Research Seminar. Activities from Business Start-Up curricula in preparing students for this type of work could include asking a School graduate to present in the research seminar series. The suggestions under dissertation preparation and work placement modules are also relevant to this type of module. 

Useful sources of teaching and stimulus materials 

Activities around Motivating Student Personal Development Planning http://www.geog.leeds.ac.uk/courses/other/performance/pdpindex.html
Intrapreneurship Context case materials

http://www.geog.leeds.ac.uk/courses/other/casestudies/



Context case studies  http://www.heacademy.ac.uk/938.htm
Entrepreneurship Skills for Graduates  http://www.heacademy.ac.uk/Enterprise.htm
Resources in the Imaginative Curriculum project http://www.heacademy.ac.uk/853.htm
White Rose Centre for Enterprise Case Materials http://www.wrce.org.uk/
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